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which prefixes to teach  

Just twenty prefixes account for 97% of prefixes used in English. The prefixes listed below are the 
most frequently used prefixes, so begin increasing the child's familiarity with them using common 
words. Some older children with large vocabularies will be able to work with all the prefixes. How-
ever, for most children just choose some of the most common prefixes to work with in games and 
activities. Focus on developing their conceptual understanding of how words are constructed, ra-
ther than memorising particular affixes. 

un- in-/im- dis- en-/em re- 

non- mis- sub- pre- over- 

MORPHEMES 

Morphemes are the smallest meaningful units of language. Individual base words are morphemes, 
but so are affixes. They change the meaning of the word they are fixed to. Prefixes are bound 
morphemes. They are units of meaning that only work when they are attached to a base word. 
The prefixes ‘anti-’, or ‘sub-’ or ‘trans-’ do not mean anything on their own. They need to be 
added to a base word to form a word. When we look at groups of words using the same prefix it is 
usually possible to pinpoint the meaning of the prefix. 

preschool 

preview 

preheat 

This is different from compound words, where both words have meaning and the meanings are 
combined when the two words are compounded. This has implications for both the meaning and 
the spelling of words, so it is important that children understand the difference. 

‘pre’ means before 

schoolbook viewpoint heatstroke 

terminology – what are affixes, prefixes, suffixes and base words?  

There are many words to describe the complex relationships between different morpheme units in 
English, such as root, stem, prefix, suffix, affix and base. We are using a simplified version. A base 
word is a word we recognise as a ‘whole’ word with no additions. Prefixes are what are added to 
the beginning of base words, and suffixes are added to the end. Both prefixes and suffixes are af-
fixes. ‘Affix’ is simply a general term for bits added to the base word. Words can have both prefix-
es and suffixes, and may have more than one suffix.  

un- like -ly 

prefix suffix 
 affix 

base word 

 

Many bases in English do not exist 
as stand-alone words, but only as 
bound morphemes. However, at 
this stage we are only focusing on 
words that have a stand-alone base 
word with a familiar meaning. 

prevent 

prepare 

preempt 

preserve 

preface 

precook 

 hints and tips 

schooling preview reheat 

compound words 

complex words 

AFFIXES 
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introduce affixes 

Introduce the idea of base words, suffixes and 
prefixes. Look at some simple words the child 
already knows. Can they tell you which part of 
the word is the base?  

BASE PREFIX SUFFIX 

At this point we need to introduce the notion that the words we have been learning have mostly 
been base words. We have touched on complex words when reading the ‘s’ and ‘ed’ endings and 
have considered compound words. Now we are going to explain this more formally. Many children 
will already know and use lots of complex words. However, being able to recognise them as such 
and split them into their constituent parts will be invaluable in learning how to spell accurately.  

 sad ly 

un happy  

 snow ing 

re new  

explanation 

For younger – Now we are going to look 
at some complex words. Each word has a 
word you know, and a little bit added on. 
It might be added on the end, or the be-
ginning. Can you tell me the word you 
know and colour it in for me? That bit you 
coloured in has a special name. It is called 
the base word, because it is the main bit.  

For older children – Complex words 
have more than one part. Each word will 
have a main word called the base word, 
and then either a prefix added to the be-
ginning or a suffix added to the end. Your 
job is to figure out which bit is the base 
word, and which bit is the prefix or suffix. 
Often with long words if you can figure 
out what the base word is it will be a word 
you already know.  

RECOGNISING THE BIG 
SHIFT 

Until this point we have been really focusing on 
how words sound to work out how they are 
spelled. However, when we consider affixes we 
are thinking about morphemes, units of meaning 
and not sound at all.  

Some children, particularly those with poor phonological awareness and good memories, thrive at 
this point. Others find the sudden shift away from sound based work really confusing. They have 
just mastered a system that works for them, and suddenly they are being asked to use a new sys-
tem along side the old one. Be clear that the game has changed.  

meaning led spelling 

The stresses we put on words can change how prefixes sound– particularly whether the vowel is 
long or short (often so short it is reduced to schwa). However the spelling remains stable. Some-
times even the emphasis within a sentence will change the stress pattern of a word, meaning it 
sounds different in different contexts. 

 

 

 

 

By focusing on prefix units children recognise that they are not listening to sound to guide their 
spelling but using their knowledge of prefixes instead.  

remind 

deride 

return 

decode 

reorganize 

demystify 

recombine 

devalue 

vs. 

STAGE 22 
INTRODUCING AFFIXES 
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highlighting regularity 

Teaching children to analysis language in 
terms of morphemes, word roots and mean-
ings is a great way for them to start under-
standing the connections between how differ-
ent words are spelled. This can reduce the 
number of separate units the child has to 
learn. It massively reduces the number of ir-
regular units that need to be learned. 

For example- ‘recycle’, ‘bicycle’, ‘motorcycle’, 
‘tricycle’ are all spelled consistently if you 
know the word ‘cycle’. 

 

 

Do not be surprised if a child has less difficulty 
building complex words, but still struggles with 
spelling simple base words. Use this opportunity 
to practice spelling common base words as you 
combine them with affixes. 

Often base words are what cause the most diffi-
culty for children with dyslexia. This is because 
they are the most unpredictable parts of the lan-
guage. In contrast, many prefixes and suffixes 
have stable spellings.  

Once again some children with dyslexia will be less likely to make these links without having them 
explicitly pointed out. I think that for many children this is simply because the process of decoding 
each word is so taxing that there is little brain power left for noticing interesting connections. 
However, once given the opportunity many children with dyslexia become skilled at noticing these 
links and quickly use this knowledge to strengthen their spelling and reading comprehension. As 
this programme progresses we will be looking at the morphological structure of English in more 
depth.  

ETYMOLOGY AS A TEACHING TOOL 

Etymology is the study of how words originate and how their meanings change over time. One of 
the most fascinating aspects of English is how it has evolved. Sometimes the meaning or sound of 
a words shift over time. Traces of these shifts can be seen in how the base words are used with 
their affixes. 

 

 

 

Many children with dyslexia have very good skills in the areas of lateral thinking, pattern finding 
and imagination. This means that etymological explorations appeal to many of them. It also allows 
them to access literacy in a way that is certainly not ‘babyish’, something that is likely to appeal to 
older children.  

transport to move between ports (‘port’ was another word for gate in old English) 

mislead to give inaccurate guidance (‘lead’ was another word for guide in old English) 

subway something below the way (‘way’ another word for road or path in old English) 

 

 
Comprehension of longer passages of text often 
plummets when we introduce complex words. 
This is just because of the extra processing  
required to partition and decode words. This will 
improve again later as the child grows familiar 
with the common affixes.  

For now, focus on developing strategies for 
reading longer more complex words. Reassure 
the child that they are not getting ‘worse’ at 
reading. They are just so good at reading now 
we are giving them harder text.  

 hints and tips 

 hints and tips 

STAGE 23 
INTRODUCING PREFIXES 
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It means 
‘again’  

or  
‘back’ 

subway 
subtitle 
subsoil 

re- 

It means 
‘causes’  

enjoy 
entrap 
enclose 

en– em- 

It means 
‘half’ 

‘ 

semicircle 
semisolid 
semicolon 

semi- 

It means 
‘too much’  

or  
‘above’ 

overload 
overflow 
overgrow 

over- 

It means 
‘better’  

or  
‘bigger’ 

superman 
superstar 
superglue 

super- 

It means 
‘before’ 

prejudge 
preschool 
preview 

pre- 

It means 
‘before’ 

or ‘in front’  

forehead 
forearm 
forewarn 

fore- 

It means  
‘across’ 

 

transplant 
transfusion 
transport 

trans- 

It means 
‘between’ 

 

inter- 

It means 
‘in the 

middle of’ 

midnight 
midweek 
midwinter 

mid- 

It means  
‘in’ or 
‘into’ 

inside 
include 
implant 

in- im- 

It means 
‘below’ 

 

subway 
subtitle 
subsoil 

sub- 

It means 
‘down’ or 
‘opposite 

of’ 

decode 
deform 
degrade 

de- 

It means 
‘under’ or 

‘not 
enough’ 

 

under- 

It means 
‘wrongly’ 

misuse 
mislead 
misplace 

mis- 

It means 
‘against’  

antisocial 
antibiotics 
antiaging 

anti- 

It means  
‘not’ 
or  

‘opposite’ 

nonslip 
nonsense 
nonstick 

non- 

It means 
‘not’ 
or  

‘opposite’ 

dislike 
disagree 
disorder 

dis- 

It means 
‘not’ 

impossible 
indirect 
impolite 

in– im-
il– ir- 

It means  
‘not’ 

unlucky 
unhappy 
unable 

un- 

When working with prefixes it is important to recognise their role in changing the meaning of the 
base word. Ask the child to consider groups of words and see if they can figure out the meaning of 
the prefix for themselves. Be clear that prefixes do not affect base words. Just like with compound 
words we just ‘glue’ the bits together to make the new word. Exploring prefixes and meanings can 
be entirely oral - just talking about words and what they mean. It is not expected that children will 
write or remember all these prefixes.  

MEANING OF PREFIXES 

intercity 
international 
interpersonal 

underline 
underground 

underpay 
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example teaching activities 

Find a Friend – Provide the child with prefixes and 
base words that can be paired. Make the game more 
challenging by including bases that can be paired 
with more than one prefix, but only one solution in 
which all bases are paired.  

Recombination – Provide the child with words 
made of a prefix and base word. Ask them to cut the 
word to separate the prefix from the base word. They 
then have to make new words using the word parts, 
e.g. ‘repack’ to ‘unpack’, ‘preview’ to ‘review’. 

Word Blasts – Take an individual prefix and scribe 
all the words the child can think of beginning with 
that prefix 

What Does it Mean? – Take familiar and unfamiliar 
words and ask the child to provide a definition based 
on knowing the meaning of the prefix and base word, 
e.g. ‘preschool’, ‘return’, ‘prewar’, ‘rewind’ etc.  

teaching prefixes 

I use a ’word sum’ format, where the parts 
of words are introduced as blocks and a 
plus sign is used to indicate the process of 
combining parts to make a new word.  

 

 

Taking this ‘word builder’ approach also 
allows children to see the reverse is true, 
and they can deconstruct words to find the 
base.  

 

 

Both reading and spelling can be vastly 
improved when children learn to break 
down words into more manageable chunks 
in this way.  

example compound vs complex activities 

Sorting Circles – Sort words into complex and com-
pound words, reading each word aloud as the deci-
sion is made.  

Complex vs Compound Word Spotter – Highlight 
prefixes in texts in one colour and compound words 
in another colour.  

Buzzer – Have one buzzer marked for prefixes, one 
for base words. Provide words orally or as flashcards 
and the child responds with the correct buzzer presses.  

teaching compound vs complex 
words 

These activities help the child to get used 
to chunking words into manageable parts 
for spelling. The distinction between com-
pound and complex words will become 
critical for spelling decisions later. We in-
troduce it at this stage so that it is already 
a practiced familiar skill before they need 
to think about spelling.  

resources and unit size 

Until this point there has been a fixed association between single spelling units and using  
resources where letters have been fixed together, for example teaching the ‘igh’ spelling using a 
single magnetic ‘igh’ unit rather than three separate letters. Affix units are quite different in that 
the reason the letters are grouped is because they form a stable morphological unit. Most of the 
units follow regular spelling patterns and can be sounded out. Make this difference explicit and use 
fixed affix units when introducing prefixes 

For less confident children – choose just two or three of the most common prefixes. I would 
suggest ‘un’, ‘re’ and ‘in/im’. Use games and activities where these are presented as fixed units 
rather than individual letters. Focus on the way the prefix changes the meaning of the base word.  

For more confident children with larger vocabularies – include a broad range of prefixes and 
include activities where they are generating words from their spoken vocabulary. This will help 
them begin identifying stable morphemes without the stress of having to spell the more advanced 
words. 

dis like dislike + = 

overgrown over grown - = 

PREFIX ACTIVITIES 
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anchoring phrase 

For strong auditory or visual learners  
develop a picture or sentence together to 
help them remember when endings take an 
‘es’ plural. Make sure you keep a copy and 
return to it regularly.  

‘Foxes wearing watches and glasses, 
brushes their fuzzes, but Why?’  
 
(the why stands for ‘y’). 

We have already taught the simple plural ‘s’. However, we are now going to look at those words 
where we cannot simply add and ‘s’ to the base word.  

why can’t we just add s? 

There are three reasons we cannot simply add an ‘s’ to a base word. These are: 

1. because the last sound in the word is so similar to /s/ that we wouldn’t hear it. To solve this 
problem we add an ‘e’ before the ‘s’ creating a clear separate syllable. 

2. because it would trap a ‘y’ in the middle of the word. We know a ‘y’ is just an ‘i’ at the end of 
a word, so unless it is part of a digraph we change it back to an ‘i’ and then add ‘es’. 

3. because the word is an irregular noun. These simply have to be rote learnt. However, very 
few are common words so focus only on those words the child is likely to need.  

rhythmic learning 

Some children will find it very hard to recall the list 
of sounds that are too similar to /s/. For these  
children we will teach them to rely on their sense of 
rhythm to help them decide if a word needs the /e/ 
to be a separate syllable.  

 

Some ending sounds are 
too similar to /s/. 

 

For these words we need 
extra padding to make a 

new syllable. 

ch sh z x s 

bosses = boss es + 

buzzes = buzz es + 

foxes = fox es + 

lunches = lunch es + 

dishes = dish es + 

 

Remember to turn your ‘y’ 
back into an ‘i’ if it’s not 

too busy.  

skies = sky es + 

ladies = lady es + 

boys = boy s + 

days = day s + 

‘y’ is busy helping 
another vowel make 

its long sound. 

 

Some nouns are irregular. 
Only teach the ones children 
are actually likely to need... 

child children 

foot 

sheep 

feet 

sheep 

unless  
they have a great memory. 

+es i +es irregulars 

tooth teeth 

person people 

ox oxen 

‘If you ever forget which letters take ‘es’ listen 
carefully to the word. You can hear an extra 
syllable in the ‘es’ words… 

If it needs a clap, it takes ‘es’ 

Occasionally a child may be come confused by the  
/iz/ sound made by adding ‘es’. For these  
children use bonded units to make the choice clear.  

 hints and tips 

EXTENDED PLURALS 



DyslexicLogic©  106 

example teaching activities 

Spacer E – Showing singular and plural pictures ask 
the child to decide if they need to add the ’e’ or just 
the ’s’ to the end of the word. Use the magnetic let-
ters for them to make their choice. Focus on the 
sound at the end of the word. For additional support 
you can include a written prompt for the sounds that 
are ‘too similar to /s/’.  

 

 

Separate Syllables – This is a clapping game. Start 
by clapping the syllables for a word. Then make it 
plural and clap the syllables again. Is there an  
extra clap? If there is then it is because the ‘Spacer 
E’ is there.  

Note– it is also worth mentioning the ‘f’ to ‘v’ shift in 
words like ‘wolves’, ‘leaves’ etc. It is not consistent 
and is simply the result of it being very difficult to 
say ‘wolfs’ or ‘leafs’ and English naturally shifting to 
a /v/ sound in these instances e.g. ‘leaves’, ‘wolves’, 
‘wives’, ‘lives’, ‘loaves’, ‘shelves’, ‘thieves’ & ‘selves’.  

teaching plural nouns 

Show a range of regular singular and plu-
ral images. Guide the child to provide the 
rule—we add an ‘s’. 

One apple, three apples. 
one grape, ten grapes.  

Then introduce the idea that some sounds 
are too similar and need some space be-
tween the last sound and the ‘s’ so we can 
hear it properly. Provide a magnetic ‘e’ 
and a magnetic ‘s’. They need to decide if 
the ‘Spacer E’ is necessary or not.  

example plurals ending ‘y’ activities 

Busy or Free – Provide nouns ending in ‘y’, and 
nouns ending in ‘oy’ and ‘ay’ endings on word cards. 
The child has to decide if the shy ‘i’ is busy helping 
the other vowel (and therefore can’t change back), 
or is ‘free’ and can change back into an ‘i’. Once they 
have decided they write the plural word under the 
word. Then they match it to the picture card.  

Although we are introducing these spelling rules in relation to plural nouns they also hold true 
when adding ‘s’ to verbs for present tense subject-verb agreement for third person singular end-
ings. If we just speak in general terms about ‘needing to add an ‘s’ most children automatically 
apply the rules in both situations. We will teach possessive ‘s’ later.  

he runs she mixes she catches he cries 

 
For these activities it is useful to have pic-
ture cards which have the singular image 
and word on one side, and on the other 
side a plural image and word. Children can 
‘self check’ their answers by turning the 
card. This keeps the focus on the suffix 
and not the base word. 

ch sh z x s 

example irregular plural activities 

Irregular Bingo – Give the child a picture bingo 
board that includes plural and singular images in-
cluding the irregular plurals you want to focus on. 
Rather than calling out a word show them on a flash-
card. They have to read the word and then cross off 
the correct picture.  

Irregular Pairs – Use word cards to play. Match for 
item not number, i.e. ‘foot’ and ‘feet’ make a pair.  

teaching plural y endings 

The concept of a letter being ‘busy’ is easi-
er to remember than abstract rules about 
‘preceding vowels’. Make sure you return 
to this rule regularly as it is easy to forget 
if the child is not using it regularly in inde-
pendent writing. 

teaching irregular plurals 

Some of these may be unfamiliar and 
need to be rote learned. If a child strug-
gles with this or is learning English as an 
additional language and is unfamiliar with 
some of the irregular plurals just move on. 
Knowing irregular nouns is not a priority at 
this point.  

 hints and tips 

boys trays 

ADDING ‘S’ ACTIVITIES 
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hoped 

vs. 

hopped 

meter 

hated 

letter 

tapped 

latest saddest 

Teaching suffixes is all about protecting short vowels from other vowels. Short vowels can easily 
be affected by other vowels getting too close. To stop this happening we have to use ‘padding’- 
doubled consonants whose only job is to provide a buffer between vowels.  

where to begin 

Begin by recapping ‘Magic E’ words and doubled consonant words. The child should be able to 
read the words accurately knowing the rule that ‘Magic E’ can only jump over one letter. Ask them 
to identify what role the doubled letter has.  

 e   

You may need to spend some time recapping this 
principle. Make sure the child is really secure  
before moving on to vowel suffixes.  

VOWEL SUFFIXES -ed -er -est -en 

We are teaching a principle rather than spellings. This 
means we are going to work with many different 
words and focus on the child's understanding of why 
the vowel suffix is added as it is. Use all four suffixes 
when providing example words. Although ’-en’ is a 
less common suffix it follows the same principle which 
is why we include it here.  

Begin by contrasting the ‘need padding’ with ‘does not 
need padding’ words (Rule 1). Once the child under-
stands and can explain this, introduce words that  
follow rule 2, then 3 and finally 4.  

 

 
This principle is hard to explain on paper, 
but beautifully simple in practice. It  
provides a physical and intuitive way of 
discussing spelling rules.  

I sometimes compare it to two friends 
who always chat in class. The teacher 
sometimes puts someone between them 
to stop them talking. This is the same 
rule, but applied to vowels.  

 
If the ‘e’ can turn into a ‘Magic E’ and jump backward we have to stop it. ADD 
PADDING! i.e. double the consonant. 

bigger 

 

If there is already enough padding then just add the suffix. dampen 

 
If there is a long or crazy vowel sound then the vowel cannot be affected any-
way, so just add the padding. 

snowed 

 
If the word already ends in an ‘e’ then just add the rest of the suffix. We do 
not need two letters doing the same job. 

lined 

 
Just add the suffix, but do not forget the ‘Shy I’ will not be shy anymore. It 
will change back to an ‘i’. 

cried 

 hints and tips 

STAGE 24 
VOWEL SUFFIXES 
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THE DECISION MAKING TREE 

Ask each of these questions in turn to help the child move 
through the decision making process.  

TERMINOLOGY 

When we are talking about adding suffixes we are going to use the words ‘double’ , ‘stick’ , ‘cut’ 
and ‘switch’ to describe the decisions we are making. This allows us to use the same language 
when talking about our actions when we are engaged in physical word building activities, as when 
we are taking about the same decision making at an abstract level.  

base word suffix + 

base word 
needs 

padding 
does not need padding 

  0  1 2 3 4 

end of base 
word 

Single 
 consonant 

Double  
consonant 

Long or crazy 
sound 

Has ‘magic e’ 
already 

Ends in ‘y’ 

what will 
happen 

‘e’ will jump Already  
padded 

‘e’ will not 
change the 

sound 

We do not 
need two let-
ters doing the 

same job! 

Check if the ‘y’ 
is busy. If not 
it will change 

back to ‘i’ 

how to add 
suffix 

Double then 
add suffix 

Add suffix Add suffix Just add rest 
of suffix 

Change back 
to ‘i’ – and 

add the suffix  

example 
words 

patted 
bigger 
fattest 
bitten 

cracked 
smaller 
shortest 
dampen 

seemed 
slower 
loudest 
beaten 

lined 
nicer 
latest 
widen 

cried 
drier 
driest 

double 
& 

stick 
stick stick 

switch 
&  

stick 

cut  
&  

stick 

This table shows the same information in a different format.  

 

 

 

double 
& 

stick 

cut  
& 

stick 

can the ‘e’ jump? 

will the word have 
two letters doing 

the same job? 

1. 

2. yes 

yes 

no 

 

switch  
& 

stick 

does the base 
end in a ‘Shy I’? 

3. 

stick 

yes 

no 

no 

Double the consonant and 
stick on the suffix. 

Cut off the extra vowel 
and stick on the suffix. 

Switch the ‘y’ back to an ‘i’ 
and stick on the suffix 

Just stick on the suffix. 
This is just an exten-
sion of the ‘Shy I’ 
rule...the principle is 
reversed.  
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example vowel suffix activities 

Word Sums – Present a base word and a suffix as a 
word sum. Work through the ‘decision making tree’ 
to figure out how to attach the suffix to the base 
word. Physically cut and stick the bits together to 
make the whole word.  

No Nonsense – Present words that follow the rules 
along with other words that break the rules e.g. 
‘biger’ ‘lineed’. Make sure the base word is written in 
a different colour to the suffix. The child needs to 
work out which words are nonsense words and say 
why before putting them in the bin. This improves 
reading accuracy.  

Sentence Pairs – Provide two sentences that can be 
completed by doubled/undoubled versions of the 
same spelling. e.g. taped and tapped. The child has 
to decide which word is correct for the sentence. 
Begin by providing the sentences orally and present-
ing only the two words the child needs to choose be-
tween. To practice reading accuracy present the two 
versions of the sentence as text and ask the child to 
select the correct one. For example, 

 

 

Buzzer Games – Place a sign for each of the differ-
ence options on the buzzers—’cut’ ‘double’ ‘swap’ 
and ‘stick’. Provide the child with the base word and 
suffix and the child presses the buzzers to show what 
they would do to add the vowel suffix. Build up 
speed. You can strengthen word visualization skills 
by providing the word orally. However, this only 
works if you are sure the child can spell the base 
words accurately. 

teaching vowel suffixes 

logic not rules! 

This is a logical process. There are no arbi-
trary ‘rules’ to learn, but rather a logical 
process that needs to be applied.  

Initially, work with paper words that can 
be overlapped (where we need to loose an 
‘e’,) drawn on (where we need to double a 
consonant) and altered (where we need to 
change a ‘y’ to an ‘i’). Use the magnetic 
suffix units only for reference to begin 
with.  

Start by physically altering the words, 
sticking and cutting the bits together, writ-
ing in the extra letter. Use the terms ‘cut’, 
‘stick’, ‘double’ & ‘switch’ in the context of 
what you are describing to begin with. This 
way there will be a gradual shift towards 
an abstract understanding of the terms 
that can be used in games.  

base words 

Always begin with the complete base word. Then focus on changes taking place in the suffix to 
make sure we can add it to the base word. To avoid confusing children do not with say that we 
take off the ‘e’ from the base word and then add ‘-ed’, as this adds an additional step to the deci-
sion making process. The base word remains stable and the suffix is added. 

teaching base maps 

Base maps are a great way to demon-
strate how knowing a single base word 
spelling allows us to spell many related 
words.  

 

 

For children who are gestural learners de-
velop hand-signs for the different rules. 

cut– make a scissor movement 
double– turn both palms up 

switch- turn from palm up to palm down 
stick– make a fist like holding a glue stick 

example base map activities 

Base Map Building – Give the child a base word 
and see if they can make more than one new word 
using the suffixes. They write each new word on a 
new ‘brick’ to build a tower. Include words which 
take few suffixes and words that take all of them.  

sharp sharpen sharper sharpest 

short shorten shorter shortest shorts 

clean cleaner cleanest cleaned cleans 

light 

lighted 

lightest 

lights 

lighten 

lighter 

 hints and tips 

The box was tapped shut 

the box was taped shut 

VOWEL SUFFIX ACTIVITIES 
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hopping 

vs. 

hoping 

tapping 

cutting 

taping 

hating 

mapping noting 

where to begin 

Begin by recapping Magic E words and considering at how ‘i’ jumps too. These are words that often trip 
up readers. Exactly the same rules apply when adding ‘-ing’ as when adding any other vowel suffix.  

 ing   

VOWEL SUFFIX -ing 

The principles are exactly the 
same as when adding any other 
vowel suffix. Just keep reiterating 
that the ‘i’ does the same job as 
the ‘e’. The only other issue to 
highlight is the anomaly with 
words that end in ‘y’. This does not 
occur often but is worth addressing 
now.  

explanation 

For younger children – ’i’ is the older cousin of ‘e’ and 
they can do the same job. When the ’i’ arrives on the 
suffix ’-ing’ he tells his little cousin he can go home. 
You do not need two letters doing the same job, so just 
use the ‘i’. 

For older children – ‘e’ is not the only letter that can 
jump. ‘i’ has the same power. We do not need two let-
ters doing the same job, so when we are adding the suf-
fix ‘-ing’ we do not need the ‘magic e’ as well as the ‘i’.  

base word 
needs 

padding 
does not need padding 

  0  1 2 3 4 

end of base 
word 

Single 
 consonant 

Double  
consonant 

Long or crazy 
sound 

Has ‘magic e’ 
already 

Ends in ‘y’ 

what will 
happen 

‘e’ will jump Already  
padded 

‘e’ will not 
change the 

sound 

We do not 
need two let-
ters doing the 

same job! 

BUT can’t have 
a double ’i’ - it 
would be too 

odd.  

how to add 
suffix 

Double then 
add suffix 

Add suffix Add suffix Just add rest 
of suffix 

Add suffix  

example 
words 

patting 
ripping 
sitting 

winning 

cracking 
smelling 
dressing 
counting 

slowing 
spoiling 
shouting 
surfing 

taking 
biting 
joking 
tuning 

crying 
drying 
spying 

double 
& 

stick 
stick stick stick 

cut  
&  

stick 

This is tricky...you 
can’t have two ‘i’s  
together… it would 
look too odd, so you 
just stick!  

STAGE 28  
 VOWEL SUFFIX - ING 
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where to begin 

If a child has a good understanding of the prin-
ciples of vowel suffixes and doubling rules then 
consonant suffixes do not really need to be 
taught. The same rules apply, only this time it 
is really easy. Every consonant suffix can simp-
ly be stuck onto the base word. Contrast con-
sonant and vowel suffixes in games and activi-
ties, encouraging the child to notice the first 
letter of the suffix before any other decisions 
are made. 

 

It may seem counterintuitive to teach consonant 
suffixes after vowel suffixes. The reason for 
teaching suffixes in this order is because we 
want the child to automatically evaluate each 
suffix before adding it. If children begin with 
consonant suffixes they develop a default mode 
of simply sticking the suffix straight on the end 
of the word before they have really thought 
about the consequences.  

 -ful -ly -less -ness -ment 

y becomes i 

The only instance you will need to practice with the child is changing ‘y’ back to ‘i’ if it becomes 
trapped in the middle of a word.  

This is found in relation to adjectival ‘y’ in words like ‘dirty’ and ‘hungry’, where they final ‘y’ is 
making a long /ē/ sound. When the ‘y’ reverts to an ‘i’ you can hear it clearly in words like ‘dirtily’ 
or ‘hungrily’. Adjectival ‘y’ is taught as a specific rule later so address this spelling pattern only af-
ter you have introduced adjectival ‘y’. Then focus on applying ‘the ‘y’ becomes an ‘i’ rule’ and  
provide the base word spellings for the child to start with. Provide examples where the ‘y’ is too 
busy to change (i.e. it is part of a digraph or diphthong) and examples where the ‘y’ reverts back 
to an ‘i’.  

base word does not need padding 

  1 2 3 

end of base 
word 

Base does not 
end in’ y’  

Base ends in 
‘busy y’  

Base ends in ‘y’  

what will 
happen 

The suffix is 
safe to add 

The ‘y’ is too 
busy to change 
back to an ‘i’ 

Can’t have ‘y’ in 
the middle of a 

word 

how to add 
suffix 

Add suffix Add suffix Switch ‘y’ to ‘i’ 
and add suffix. 

example 
words 

faithful 
slowly 

careless 
cleverness 

development 

playful 
coyly 

joyless 
coyness 
payment 

merciful 
dirtily 

penniless 
hungriness 

accompaniment 

stick 
switch 

&  
stick 

stick 

exceptions 

There are plenty of ex-
ceptions to these rules. 
However, the aim of this 
programme is not perfect 
spelling. The aim of this 
programme is to teach 
simple rules of thumb 
that will be memorable 
and accessible.  

Once a child is confident 
about what ‘should be 
done’ they will be able to 
categorise words accord-
ing to which are following 
the rule and which are 
breaking the rule. This 
level of recognition is al-
ready a vast improve-
ment on simply feeling 
confused by everything.  

Common exceptions can 
be addressed once the 
child is confident, but for 
now just stick to words 
that follow the rules in 
the games and activities 
you work with.  

 hints and tips 

STAGE 25 
CONSONANT SUFFIXES 

CONSONANT 
SUFFIXES 
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AFFIX DECISION MAKING TREE 

This decision tree can be used to add both prefixes and suffixes to base words. Work with the child 
until they internalise the steps they need to run through to choose the correct spelling. Some chil-
dren work well with a child friendly version of this ‘tree’. Other children work better with guided 
questioning taking them through the same steps for each word they approach.  

Although this seems complicated it encapsulates dozens of rules usually taught individually. It  
allows the child to think logically about spelling as a problem solving exercise rather than as a set 
of disparate rules applied for no particular reason. This method works with core concepts about 
how sounds and letters interact.  

There will be a substantial lag between using this technique to approach individual words and  
incorporating this method into independent writing. Just be patient and make sure the child under-
stands that they are not expected to understand and use this approach instantly. 

 

  

 

 

it is a prefix 

does the suffix begin 
with a consonant 

1. 

2. 

 

 

double 
& 

stick 

cut  
& 

stick 

can the e jump? 

will the word have 
two letters doing 

the same job? 

1. 

2. 

PREFIX 

CONSONANT  

SUFFIX 

VOWEL 

SUFFIX 

switch  
& 

stick 

yes 

yes 

no 

 

switch  
& 

stick 

does the base 
end a ‘shy i’? 

3. 

stick 

yes 

no 

no 

 

switch  
& 

stick 

does the base 
end  

a ‘shy i’? 
1. 

stick 

yes 

no 

yes 

no 

no 

yes 

no 
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example suffix teaching activities 

What Dots – Provide the child with dots or stickers 
in three colours to stand for the prefix, base and suf-
fix. Provide the child with a word to split orally, tap-
ping the corresponding dot as they say each of the 
composite parts. Include words with multiple suffix-
es. Be clear this is not about rhythm or syllables.  

Buzzer Game – Extend by including both vowel and 
consonant suffixes and base words covering all the 
different spelling variations. Provide the base word as 
text but provide suffixes orally. Build speed.  

Word Ladder – Using a whiteboard ask the child to 
write a word, then provide new target words by ask-
ing the child to add and remove prefixes, suffixes 
and bases so that each successive word is still a real 
word e.g. ‘distaste, distasteful, distastefully’, 
‘powerfully, powerful, power, empower, empower-
ment’. Adapt the words to match the child’s vocabu-
lary.  

teaching suffixes 

Continue to use a word sum format. This 
allows the child to see the relationship be-
tween the base word spelling and the 
complex word spelling each time. Make 
sure you both construct and deconstruct 
complex words during the activities.  

 

Remember to build up slowly- 

1. Focus on the oral skill of breaking 
words into sections, or combining 
sections into words. 

2. Focus on the spelling changes neces-
sary to join the words. 

3. Focus on writing the whole word, 
base word first. 

4. Focus on mentally planning before 
writing the word from start to finish. 

example compound vs complex activities 

Word Hunts – Use different coloured highlighters to 
highlight prefixes, base words, and suffixes found in the 
text. Score points for each new prefix and suffix high-
lighted, or search for the longest word.  

Word Sums – Provide word parts for a word  
building activity. Include base words that can take 
more than one suffix (e.g. ‘carelessness’, ‘carefully’) 
or suffix-affix combination ( e.g. ‘unthankful’, 
‘thankfulness’).  

Base Word Blast – Choose base words that form part 
of many common words using a variety of suffixes and 
prefixes. Use the bonded affix units to help prompt the 
child to try each in turn and add ‘real’ words to a spi-
der chart with the base word in the centre. If there is a 
word the child does not recognise help them to think 
about what it might mean given the meaning of the 
prefix/suffix used.  

teaching multipart complex words 

Once the child is confident with adding a 
prefix or a suffix begin looking at words 
with both prefixes and suffixes, and even 
words with multiple suffixes. Children real-
ly enjoy tackling long words once they 
reach this point. 

 
Many children with dyslexia have vocabular-
ies that far outstrip their ability to spell. Use 
words commensurate with their vocabulary 
rather than their reading ability.  

resources and unit size 

Most of the time it is possible to use bonded units for both prefixes and suffixes. However, some 
children work best when they can physically ‘switch’ or ‘cut’ the letters from the suffix. For these 
children use magnetic bonded units as a reference, but use paper versions to work with. That way 
they can physically interact with the word as they build it. Overlapping printed base words and suf-
fixes is a neat way to demonstrate the importance of removing the extra letter. Read words as 
they would sound if the extra letter was not removed to demonstrate the difference.  

fizzy ness fizziness + = 

lined = line ed + 

lineed not 

cuter = cute er + 

cuteer not 

latest = late est + 

lateest not 

happy ness unhappiness = + un + 

content ment discontentment = + dis + 

AFFIX ACTIVITIES 
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STAGE 26 
ADJECTIVAL Y 

the ‘y’ does two jobs: 

1. It jumps just like a ‘magic e’ 
2. It makes the long /ē/ sound 

laze 

vs. 

lazy 

nose 

wave 

nosy 

wavy 

lace lacy 

where to begin 

Begin by recapping ‘Magic E’ words and their 
‘Busy Y’ counterparts. We explored this quite a 
while ago so recap thoroughly.  

 y   

what is an adjective?  

At its simplest level, an adjective is a word that describes a thing. The 
things being described are nouns. Anything you can name is a noun. It 
is not important that the child understands the grammatical terms. 
However, if you use them when referring to the words it will make 
them more familiar.  

ADJECTIVAL Y -y 

sleep sleepy 

mess messy 

mud muddy 

explanation– busy ‘e’ recap 

For younger children – When ’e’ is at the end of the 
word it is using all its magic up helping the first vowel 
shout its name. It doesn't say its own name. But some-
times it needs to be super-powered. It needs to help the 
first vowel AND shout its name too. When that happens it 
breaths in so much that it turns into a ’y’ (model with 
playdough). In fact most of the time when an ‘e’ is by it-
self at the end of the word it takes a deep breath and 
turns into a ’y’ when it shouts its name.  

For older children – We know that when an ‘e’ is at the 
end of the word it is usually using its magic to help the first 
vowel shout its name. But sometimes we need to hear 
the /ē/ sound at the end of a word too. We can not use an 
‘e’ because people would get confused and not know if it 
was magic (and therefore not saying its own sound), so 
instead, if we want to add the long /ē/ sound to the end of 
a word we actually write a ‘y’.  

The black cat. 
A beautiful day. 
An angry boy.  

Often adjectives are made by adding a ‘y’ to the end of a noun. This ‘y’ 
makes the long /ē/ sound. It transforms the noun into an adjective. 
Adjectives can also be made from verbs or even other adjectives, but 
for now we are just going to focus on the noun to adjective transition 
as it provides a simple way to explore the spelling patterns for adding 
the suffix ‘y’.  

The child should already be able to read some common words which follow this pattern, e.g. lazy, 
wavy. As a reminder use structured questioning to help the child work out the two jobs the letter 
‘y’ is doing, and think about why we cannot just use an ‘e’. We now need to extend their under-
standing to include instances where the ‘y’ simply stands for the long /ē/ sound.  

BUT also lots of examples of 
words with a final ‘y’ just 
making a long /ē/ sound. 

happy 

angry 

stony 

grimy 

Consider examples where 
that ‘y’ is busy also acting as 
a magic ‘e’ 

Only move on when the 
child can read and write 
these words. This can take a 
while. 
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base word 
needs 

padding 
does not need padding 

  0  1 2 3 4 

end of base 
word 

Single 
 consonant 

Double  
consonant 

Long or crazy 
sound 

Has ‘magic e’ 
already 

Ends in ‘y’ 

what will 
happen 

‘y’ will jump Already  
padded 

‘e’ will not 
change the 

sound 

We do not 
need two let-
ters doing the 

same job! 

These do not 
exist 

how to add 
suffix 

Double then 
add suffix 

Add suffix Add suffix Just add rest 
of suffix 

add suffix  

example 
words 

foggy 
dotty 
boggy 
funny 

fully 
dusty 
fishy 
minty 

foamy 
leafy 

moody 
chewy 

wavy 
rosy 
flaky 
icy  

 

double 
& 

stick 
stick stick 

cut  
&  

stick 

Note:  

Some words 
are correct 
both ways: 

E.g.  
nosy/nosey  
joky/jokey  
 
But stick with 
one rule as it is 
easier.  

types of final ‘y’ 

Recap that there are three types of ‘y’. 

TEACHING ADJECTIVAL Y 

This is taught just like any other vowel suffix. It follows the same rules. Keep the focus on writing 
the base word first and then adding the ‘y’ ending. Once the child has accepted that the letter ‘y’ 
has magic powers just like the ’Magic E’ then all the doubling rules fit into the same framework.  

There are other types of words that also have ‘y’ making long /ē/ rather than a long /ī/ sound, but 
most are adjectives. They all follow the same rules if adding ‘y’ to a base word. We practice with 
nouns because they use familiar whole words as the base.  

why? 

the importance of  
asking for explanations 

 
It is absolutely vital that the child you are work-
ing with understands the doubling rules and is 
not just guessing or going with a hunch. Ask 
them to explain their decision making.  

Often children will think that if you ask ‘why?’ it 
is because they have made a mistake. They will 
revert to blind guessing. Be really clear that 
‘why’ is a question asking for an explanation. 
They need to be able to vocalise their decision 
making process. Make sure you develop these 
skills along side their encoding and decoding 
skills.  

When a child is uncertain, or is just selecting 
what looks familiar they are not ready to move 
on. They will not be able to apply the doubling 
principles to new words with confidence. For 
children with great memories provide unfamiliar 
words so they cannot simply fall back on word 
recognition. Take time with this. It is something 
that many children without literacy difficulties 
find challenging.  

shy 

cry 

sly 

y that is a shy i 

This represents the long 
/ī/ sound at the end of a 
word.  

y that is a busy e 

This represents the long  
/ē/ sound at the end of a 
word. 

y in a digraph 

This ‘y’ is busy helping an-
other vowel so it can’t 
turn back into an ‘i’ even 
if it is trapped in the mid-
dle of the word.  

happy 

cozy 

tidy 

play 

toy 

played 

toying 
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example ‘y’ recognition activities 

Shy I and Busy E Sorting – Using sorting circles 
ask the child to decide if the word ends in a ‘Shy I’ or 
a ‘Busy E’. Then provide pictures to match so the 
child can self check their decisions.  

Flip Stick – Put a long /ē/ symbol and a long /ī/ 
symbol on opposite sides of a lollypop stick. Practice 
reading a word ending in ‘y’. Read ‘Shy I’ and ‘Busy 
E’ words by holding the stick both ways over the final 
‘y’ and choosing the word that is familiar. Extend by 
embedding words in sentences and also using con-
texts cues.  

teaching y recognition 

Initially focus on hearing the difference 
between words ending in the long /ē/ 
and /ī/ sounds when represented by a ‘y’ 
at the end of the word. This helps phone-
mic awareness as they have to listen to 
the word and decide what sound they can 
hear. Highlight the three types of final ‘y’ 
in different colours. 

 

 

Move on to identifying which sound makes 
sense in context.  

example nouns-to-adjectives activities 

Silly Sentences – Provide base words that can be 
converted to adjectives along with a picture to be 
described. Once the child has converted all the nouns 
into adjectives, put them together to make a silly 
sentence, e.g. ‘The funny cheeky clown is skinny and 
smelly’.  

What is my Base? – Provide adjectives and ask the 
child to identify and spell the base word. Include 
words where the adjectival form is more common 
that the noun, e.g. ‘baggy’, ‘chewy’, ‘zippy’. Talk 
about how the adjective relates to the noun.  

Note: avoid example words with a base ‘le’ ending, 
e.g. ‘tingly’, because we have not looked at the ‘le’ 
or ’el’ endings yet.  

teaching nouns to adjectives 

Most words that end in a final /ē/ sound 
finish with a ‘y’. There are a few that end 
in ‘ee’ or ‘ea’ but these are a minority. 
They never have a recognisable base word 
if you remove the final /ē/ sound.  

 

 
Practicing moving from a recognizable 
base word to an adjectival ‘y’ ending. Pro-
vide opportunities for the child to apply 
these rules to new words, and to recognize 
their application in words they already 
know.  

shy ‘i’ and busy ’e’ terminology- 

Although we write the letter ’y’ it is important that the child recognises that it stands for another 
sound completely. The relationship between the near neighbours is complex and referring to the 
‘y’ by what it represents along with the letter name can help cement this understanding.  

That ‘y’ is really a ‘Busy E’ That ‘y’ is really a ‘Shy I’ 

flea agree tea 

teaching reading fluency 

By now ‘magic e’ endings (CVE) will be au-
tomatically read at least some of the time. 
We need to encourage this degree of auto-
maticity for ‘Busy E’ endings (VCY). Speed 
reading activities are intrinsically dull, so 
make them engaging by structuring games 
around them.  

example nouns to adjectives activities 

Speed Read Stepping Stones – Set up ‘stepping 
stones’ that can be jumped on in a circle on the floor. 
Flashcard words to be read at speed (CVE, VCY and 
distractor words). The child jumps forward one stone 
with each word they read. Encourage them to build 
up speed. Move stones further apart for a more ener-
getic version of the game.  

ADJECTIVAL Y ACTIVITIES 

tidy try toy 

bag baggy 

sun sunny 
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When working with suffixes it is important to recognise their role in changing the meaning of the 
base word. Ask the child to consider groups of words with the same suffix and see if they can  
figure out the meaning of the suffix for themselves. This page includes some less common suffixes 
that can be introduced when the child is ready. Initially just stick to the most common suffixes  
already outlined.  

Past tense 
marker 

played 
slowed 
wiped 

-ed 

It means 
‘to increase 
the quality 

of…’ 

sharpen 
frozen 
deepen 

-en 

It means 
‘to be the 
most...’ 

greatest 
lowest 
lightest 

-est 

It means 
‘one who…’ 

driver 
rider 

cooker 

-er 

It means 
‘one who 
does or 

is... 

artist 
cartoonist 

tourist 

-ist 

It means 
‘to make 

or do’ 

identify 
simplify 
falsify 

-ify 

It means 
‘to be 
like…’ 

foolish 
selfish 
childish 

-ish 

It means 
‘to make 

or do’ 

finalize 
visualize 
specialize 

-ize 

It means 
‘in the 

manner 
of…’ 

mostly 
rudely 
safely 

-ly 

It means 
‘to be full 

of…’ 

painful  
useful 
helpful 

-ful 

It means 
‘quality of 
being…’ 

illness 
fitness 

sadness 

-ness 

It means 
‘the act 

of…’ 

payment 
movement 
pavement 

-ment 

It means 
‘does not 
have…’ 

endless 
restless 
jobless 

-less 

It means 
‘in the 

manner 
of…’ 

clockwise 
likewise 

streetwise 

-wise 
 

multisyllabic words 

The rules change for words with longer words 
as they are influenced by the stress placed on 
different syllables. For now stick with shorter 
words that follow the rules.  

choice of suffixes 

These suffixes have been cho-
sen as they often attach to 
common recognisable base 
words. There are many more 
that will be addressed later. 

It means 
‘the act 

of...  

taking 
sleeping 
sneezing 

-ing 

It means 
‘having the 

quality 
of…’ 

crunchy 
slimy 

peppery 

-y 

THE MEANING OF SUFFIXES 
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Use questioning to guide the child through the decision 
making process. Use the same three step format every 
time and gradually withdraw support until they are verbal-
ising the process independently.  

Make sure they can explain their decisions and use unfa-
miliar or nonsense words to check their understanding. As 
the child becomes more familiar with suffixes this process-
es will become internalised.  

examples of guided questions 

nonsense words 

These are a great way to check 
understanding.  

 

grazy = graze y + 

smipping = smip ing + 

flayful = flay ful + 

gried = gry ed + 

Ok–  
write them together. 

shade 

-ing 

Yes– cancel e 

shading 

‘shading’ give target word 

Remember ‘i’ can also 
jump. Two letters can’t 

do the same job. 

What is the suffix? 
Write it down. 

What is the base 
word?  

Write it down. 

Ok–  
write them together. 

shade 

-y 

Yes– cancel e 

shady 

‘shady’ give target word 

Remember y can do 
the same job as magic 

‘e’. It has two jobs. 

What is the suffix? 
Write it down. 

What is the base 
word?  

Write it down. 

Ok–  
write them together. 

hope 

-ed 

No ‘ee’ is long 

hoped 

‘hoped’ give target word 

Can you put two e’s 
together? Just add 

what you need.  

What is the suffix? 
Write it down. 

What is the base 
word?  

Write it down. 

Ok–  
write them together. 

hop 

-ed 

yes 

hopped 

‘hopped’ give target word 

Are you going to need 
padding to stop the ‘e’ 
jumping? -  

What is the suffix? 
Write it down. 

What is the base 
word?  

Write it down. 

USE EFFECTIVE QUESTIONING TO BUILD SKILLS 
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vowel  
suffixes -ed -ing -er -est -en -y 

Words ending in 

short vowel  

consonant  

 

(CV) 

double 
and stick 

double 
and stick 

double 
and stick 

double 
and stick 

double and 
stick 

double 
and stick 

skipped 
hopped 
nodded 

running 
skipping 
sitting 

runner 
hotter 
bigger 

biggest 
slimmest 
wettest 

sadden 
bitten 
rotten 

sunny 
funny 
muddy 

Words ending in  
two consonants 

 
(VCC) 

stick stick stick stick stick stick 

fished 
filled 

ducked 

wishing 
chucking 
missing 

miller 
locker 
printer 

kindest 
sickest 
swiftest 

soften 
damped 
lessen 

itchy 
pushy 
smelly 

Words where 

the last vowel is 

long or crazy 

stick stick stick stick stick stick 

slowed 
rained 
stayed 

cooking 
playing 

streaming 

waiter 
sooner 
meaner 

lowest 
slightest 
loudest 

lighten 
beaten 
wooden 

rainy 
gluey 
snowy 

Words where 

there is a final 

Magic E 

(VCE) 

stick rest 
cut and 
stick 

stick rest stick rest stick rest 
cut and 
stick 

chased 
loved 
noted 

moving 
rinsing 
wiping 

trader 
timer 
wiser 

cutest 
widest 
nicest 

shaken 
given 
liven 

mousy 
shady 
shaky 

Words that end 

in a ‘Y’ making  

/ē/ sound 

switch 
and stick 

stick 
switch 

and stick 
switch 

and stick 
  

carried 

hurried 

studied 

copying 

envying 

relying 

happier 

uglier 

trickier 

mistiest 

dizziest 

jumpiest 

  

Words that end 
in a ‘Y’ making 
an /ī/ sound 

switch 
and stick 

stick stick stick   

tried 

cried 

fried 

drying 

frying 

trying 

shyer 

dryer 

slyer 

slyest 

shyest 
  

Note:  

The final ‘y’ making 
an /ī/ sound does not 
change for –er and  
–est endings.  

There are very few of 
these words, and they 
are not common so 
only teach if needed. 

the three step process 

Use a 3 step approach. Although initially the child will need to 
change letters, over time they will be able to complete the 
process without writing the entire base word.  

Check you are using all 
base word types.  

This is the same infor-
mation as on the previous 
two pages, but presented 
by base word type rather 
than by suffix type. This 
is useful for checking you 
are using all base types in 
games and activities.  

1. base 

2. join 

3. suffix 

identify base word—write it down 

what needs to change to allow the suffix to join  

add the suffix 

VOWEL SUFFIXES  
ORGANIZED BY BASE WORD 
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Use the same 3 step approach. Children soon begin to recognise that consonant suffixes can simp-
ly be added to the base word unless there is a ‘y’ ending. Use this table to check you are using all 
the base word types in games and activities.  

how long to teach suffixes 

Teaching suffixes and vowel suffixes in particular is a long and complex process. However, it is  
also a great opportunity to practice spelling using all the sounds they have learnt. For children who 
need a lot of consolidation work in this area I would continue to teach them r-controlled and com-
plex controlled vowels and incorporate these new sounds into their suffix work. 

consonant 
 suffixes 

-LY -NESS -FUL -MENT -LESS 

Words ending in 

short vowel +  

consonant  

(VC) 

stick stick stick stick stick 

sadly 
madly 
badly 

fitness 
madness 
wetness 

bagful 
jarful 
carful 

shipment 
development 
equipment 

jobless 
chinless 
sunless 

Words ending in 

two consonants 

(VCC) 

stick stick stick stick stick 

costly 
sicky 

mostly 

fullness 
limpness 
richness 

restful 
wishful 
helpful 

adjustment 
detachment 
punishment 

helpless 
reckless 
selfless 

Words where the 

last vowel is long 

or crazy 

stick stick stick stick stick 

newly 
woolly 
deadly 

slowness 
deafness 
deadness 

painful 
joyful 
playful 

payment 
agreement 
enjoyment 

sightless 
clueless 
aimless 

Words where there 

is a final ‘Magic E’ 

(VCE) 

stick stick stick stick stick 

safely 
rudely 
lovely 

lateness 
rudeness 
ripeness 

useful 
hateful 
spiteful 

movement 
pavement 
basement 

lifeless 
homeless 
timeless 

Words that end in 

‘y’ making  

/ē/ sound 

switch and 
stick 

switch and 
stick 

switch and 
stick 

switch and 
stick 

switch and 
stick 

icily 
easily 
tidily 

haziness 
tidiness 
laziness 

plentiful 
fanciful 
pitiful 

merriment 
embodiment 

bodiless 
penniless 
pitiless 

Words that end in 

‘y’ making  

/ī/ sound 

stick stick    

shyly 
dryly 
slyly 

dryness 
shyness 
slyness 

   

Why do the /ī/ sound words not change to 

an ‘I’? Keeping the ‘y’ tells us it is a long /ī/ 
sound.  

dryly 

vs. 

tidily 

shyness 

slyer 

laziness 

uglier 

CONSONANT SUFFIXES  
ORGANIZED BY BASE WORD 
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example affix fluency activities 

Break Down – Provide a written word. Get the child 
to use coloured acetate rectangles to cover the prefix 
and suffix and then read the word one part at a time. 
Dispense with the acetates when the child no longer 
needs them.  

Double Trouble Word Hunt – Provide a red pen so 
the child can complete an error hunt. Embed com-
mon affix spelling errors in the text. Discuss the er-
rors. What did the author do wrong? This is great for 
developing independent checking and self correcting 
skills.  

Spot The Difference – Present the child with text 
that describes a picture. Include plenty of complex 
words. However, include some descriptive errors in 
the text. It is particularly effective if the errors rely 
on an understanding of what a prefix or suffix 
means. The child circles the differences on the pic-
ture. This is great for reading for meaning, e.g. 

 

Picture — A grumpy girl holding a big brown short 
  haired dog in a sparkly collar.  

Text— ‘Gemma had the sweetest smile. Her  
  brown dog was fluffy and smallish with 
  an unattractive collar.’  

teaching affix fluency 

As the child becomes more familiar with 
complex words we shift the focus tackling 
these words in text rather than individual-
ly. A drop in fluency and comprehension is 
likely as the complexity of text increases.  

Just like with sound work, make sure you 
focus only on those joins that the child 
struggles with. Be targeted with your time 
and activities.  

REDUCING THE COGNITIVE LOAD 

For some children the cognitive load of affix work is simply too much. If you are working with a 
child and you know they will struggle, or you are working with a child and it is clear that this is 
more than they can manage then recalibrate your expectations.  

The Synesthetic Approach works to maximise the level of literacy that is achievable for a child. Not 
all children will be ready for the same input at the same time. For children where working memory 
or cognitive skills are more of an issue than phonological skills this input will need to be adapted 
to their needs. You may want to return to affix work much later, after they have learnt all the pho-
nemes. In relation to suffixes just focus on padding.  

1. Use physical activities to visually show and demonstrate the relationship between vowels.  

2. Avoid considering relatively low frequency occurrences like words ending in ‘y’. These are not 
a priority. 

3. Focus on decoding (reading) words accurately rather than on writing them. This will be more 
manageable and provide more opportunity for practicing a single skill.  

4. Stick with example words that are familiar. If a child is already feeling overwhelmed then un-
familiar and nonsense words can be alarming.  

increasing cognitive load 

Children with dyslexia who have good cognitive skills and working memory but poor phonological 
skills often sail through affix work. This is because we have moved away from needing an aware-
ness of sounds to guide our spelling. For these children adapt activities so that they write the base 
words themselves using their spelling knowledge.  

 

 

Where base words are irregular all their 
affix variations will maintain this irregular-
ity. This approach hugely reduces the 
number of ‘irregularities’ to be learned. 
However, it is dependent on the child rec-
ognising the known base word.  

have having 

one oneness 

most mostly 

 hints and tips 

EXTENDED AFFIX ACTIVITIES 


